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Introduction

Latino Visions: A Cultural Springboard for Reading is a ten-day unit of study for children in grade three. The
main goal of this unit is to summarize books with Latino themes, making it available on a regular basis to
students learning to read. My goal will focus on three points. The ﬁrst is to choose literature in which Latino
children can identify with the characters and situations. The second is to emphasize similarities and
diﬀerences across cultures helping all students to understand diverse cultures and gain a greater
understanding of each other. The third is to use this culturally rich literature to explicitly teach guided reading.
Using Latino literature, I hope to improve the students' critical steps in developing comprehension when
forming a general understanding, developing interpretation, making connections, and demonstrating a critical
stance. I hope to construct meaning, to self-regulate learning and to entertain. The unit will improve students'
performance on the Connecticut Mastery Test in reading by providing opportunities for the student to notice
predictability of the text, compare the characters and setting, notice the similarity of the structure, and make
comparisons between texts.
My unit will be taught in a self-contained third grade classroom at Conte West Hills School in New Haven,
Connecticut. Most of the children are eight or nine years old with an occasional ten-year old. They come with a
variety of home situations and diﬀerences in academic ability as well as considerable diﬀerences in general
knowledge. They come from varied ethnic, economic and social backgrounds with many children not being
read to at home. The demographics of New Haven Public Schools are approximately 55% African-American,
31% Latino, 11% Caucasian, 3% other. Approximately 30% of the students in third grade are in reading
remediation programs.
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Unit Purpose

For all children to learn, the achievement gap must be closed. A range of factors inhibits academic
achievement: poverty, inadequate housing, high unemployment, poor health screening, the unavailability of
quality health care, and the lack of commitment to universal preschool and Head Start programs. Educational
policy and practice focuses overwhelmingly on academic achievement. However, this is only one element of
student learning. As a teacher I need to look beyond the characteristics of students beyond my control to the
content of learning. Recognizing that rich content that allows all students to see themselves as valued in the
mirror of life and as having important stories to be told can be accomplished by the materials I choose to
create challenging and engaging curriculum.
This unit is designed to provide background information on Latino communities and to teach children how to
identify with the world around them in order to appreciate the similarities and diﬀerences to help understand
how they ﬁt into this world. The texts chosen for this unit have Mexican, Costa Rican, and El Salvadoran roots.
In my summaries of these texts I have used the following criteria when choosing books for this unit. To begin
with, all the books are well written and free of stereotypes and negative portrayals. The lifestyles of the
characters are culturally accurate. Finally, the authors and illustrators chosen for this unit have the
qualiﬁcations and background needed to deal with the cultural group with accuracy and respect.

Integrating Latino Culture in the Classroom

In 1968, Congress voted into law a proclamation, designating the week including September 15 and 16 as
"National Hispanic Heritage Week", and calling upon the people of the United States, especially the
educational community, to observe this week with appropriate ceremonies. In 1988, Congress passed an
amendment changing "National Hispanic Heritage Week" to "National Hispanic Heritage Month." This
celebration of Hispanic heritage begins on September 15 and ends on October 15. The following dates are of
signiﬁcant importance during the month. September 15th is Independence Day for ﬁve Latin American
countries: Costa Rica, El Salvador, Guatemala, Honduras, and Nicaragua. In addition, Mexico and Chile
celebrate their independence on September 16th and 18th respectively. Also included in this month is el Dia
la Raza, or the Hispanic celebration of Columbus Day on October 12th.
Forty-one million people in the United States claim Latino origin. Celebrating the culture, achievement and
promise of the Latino people during this month is important, but shouldn't be limited to one month a year.
Learning about Latino Americans year-round is important to truly understand the history and future of this
country. For this reason, I suggest infusing this unit throughout the year instead of relying on a month-long
focus. Our national family has greatly beneﬁted from the cultural infusion of many Latino practices that
include strong work ethic, an undying appreciation and commitment to family, sincere patriotism, and respect
for others. Integrating cultures in the classroom helps develop "ethnic history" in all students. My students
need to develop multi-ethnic literacy, which fosters pride in one's own culture and a respect and appreciation
for the uniqueness of others. All children beneﬁt from learning about all kinds of children. Another beneﬁt to
integrated learning experiences is facilitating stronger communication between school and home. This
approach extends a greater welcome to the parents in my school community. This cannot be limited to
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conﬁning cultural studies/literature into designated months of the year.
In the 1970s, the federal government coined the term Hispanic to group together a large and varied
population. It refers to people who were born in any of the Spanish-speaking countries of the Americas. Some
trace their roots from the cultures of the indigenous peoples of the Americas (Arawaks/Puerto Rico,
Aztecs/Mexico, Incas/South America, Maya/Central America, Tainos/Cuba, Puerto Rico and other places), while
others trace their roots from Spanish explorers who in the 1400s set out to ﬁnd easier trade with the Indies.
Still, others trace their roots to the Africans who were brought as slaves to the new world.
Most Latinos see themselves in terms of their individual ethnic identity, for example as Mexican Americans,
Puerto Rican Americans, Cuban Americans, instead as members of the larger more ambiguous term Hispanic
or Latino. The label Hispanic obscures the enormous diversity among people who come (or came) from twodozen countries whose ancestry ranges from a mixture of Spanish blood with Native American, African,
European to name a few. A common language binds most but many speak only English. Latinos often disagree
on what they want to be called; most identify themselves by original nationality, while others prefer the term
Latino. For this unit, I will use the nationality of origin or the term Latino to refer to these many ethnic groups
most having some shared identity.

Teaching Using Guided Reading Strategies

Guided Reading is a teaching approach used in an instructional setting that enables a teacher to work with a
small group of students (usually 4 to 6) to help students use eﬀective strategies for processing text with
understanding. It provides daily opportunity for teachers to help students purposely think their way through
the text. Sometimes after reading the text the teacher extends the meaning of the text through written
response. Guided reading enables students to become ﬂuent, established readers. Learning how to read and
reading to learn is inseparable.
Many of my students enter third grade with good decoding strategies. They can read with general accuracy
just about anything your put in front of them (This is not true of the struggling readers of course). The aim of
guided reading is to help students understand what they read. The goal of guided reading is to read
increasingly sophisticated text, both ﬁction and non-ﬁction, and develop strategies the students can apply
independently across the curriculum.
What does it mean to "read" a text? To read a text is to identify and understand the important information and
to connect personally with such things as setting, character, and plot. Reading elicits a reaction to the text
emotionally, perhaps experiencing humor, loneliness, hope, terror, or grief. A reading derives and author's
precise meaning even when it's subtle or ironic. A reader can incorporate the meaning of the text into our own
knowledge of the world and make inferences beyond the text.1
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Selection of Books

Guided reading gives students the opportunity to read at the right instructional level. I've selected books with
Latino themes based on students' reading abilities. These books have been chosen because I feel my students
will enjoy them, ﬁnd them interesting, and be able to relate to them.
When choosing these books I simultaneously considered my students' present strategies and their interests
and background knowledge as well as the text complexity in relation to readers' skill to readers experience
and the content of the text in relation to readers' background knowledge. I've analyzed the learning
opportunities inherent in the texts and their match to instructional goals in addition to the quality of the text:
language, illustrations, layout, and writing style.
To help students become successful readers, they need to be matched with the right books. New Haven Public
Schools uses the Developmental Reading Assessment (DRA) to guide reading. The following is a correlation of
grade level to reading level.
Grade 2: DRA Levels 18-28
Grade 3: DRA Levels 30-38
Grade 4: DRA Levels 40-44

4th Generation Connecticut Mastery Test Objectives for Reading

When analyzing any text the Connecticut Mastery Test (CMT) objectives are a focus of instruction. When
preparing the written response to the text the following third grade objectives were used.
Forming a General Understanding: Understanding the text's general content
A1 Determine the main idea (non-ﬁction) or theme (ﬁction) within the written work;
A2 Identify or infer important characters, settings, problems, events, and details;
A3 Select and use relevant information from the text in order to summarize events and/or ideas in the text;
A4 Use information from the text to make a prediction based on what is read; and
A5 Use content clues to determine meanings of unknown or multiple-meaning words.
Developing an Interpretation: Interpreting and/or explaining the text
B1 Identify or infer the author's use of structure/organizational patterns; and
B3 Use stated or implied evidence from the text to draw/or support a conclusion.
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Making Reader/Text Connections: Connecting or associating the text with life outside the text.
C1 Make connections between the text and outside experiences and knowledge; and
C2 Select and use relevant information within a written work to write a personal response to the text.

Examining the Content and Structure: Elaborating on the text and making judgments about the text's quality
and themes.
D1 Analyze and evaluate the author's craft, including the use of literary devices and textual elements;
D2 Select and use relevant information within a written work(s) to extend or evaluate the work(s);
D3 Demonstrate an awareness of an author's or character's customs and beliefs included in the text.

Latino Visions: Books for the Third Grade Classroom with Corresponding
Written/Oral Response to Text

Looking for Uncle Louie on the Fourth of July by Kathy Whitehead (DRA 28-30)
This story takes place in southwest Texas at a Fourth of July celebration parade. The scene is set with a
"conjunto" band playing the national anthem "hot like jalapenos".The young narrator, Joe, is wondering when
his Uncle Louie will join them. Joe is afraid Uncle Louie will miss the whole parade.Then, a lowrider with the
Statue of Liberty painted on its hood stops and the driver gets out. It's Uncle Louie and Joe gets a ride in his
grand car. The artwork implies the family is from Mexican origin and the multinational individuals in the crowd
are as visually interesting as the parade itself.
A2: What is Joe's main problem in the story?
A3: Brieﬂy summarize the main events in the story in the order in which they occur.
B3: If you wanted to persuade someone that Joe is special to Uncle Louie, which examples from the story
would you write about?
C1: Think about a time you had to wait for someone. Use information from the story and your own experience;
explain how your experience was like or diﬀerent from Joe's experience.
D1: Do you think that the author made the events in this story believable? Use details from the story to
explain your answer.
D2: Using information from the text, write a paragraph that could have appeared in Joe's journal after the
parade.
Jalapeno Bagel by Natasha Wing (DRA 30-34)
A story of a happy, hard-working family, Pablo must bring something from his family to share on International
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Day. He considers several items from his family's bakery. Should he bring his father's bagels or challah bread
or his mother's pan dulce or empanadas? Pablo helps his family make their specialty, jalapeno bagels a joint
celebration from the cultures of both parents. Natasha Wing's aﬀectionate portrayal of a mixed family is a
wonderful book to show ethnically diverse families. This book includes a Yiddish and Spanish glossary and
recipes.
A1: This book is called Jalapeno Bagels . What could be another title for it? Use details from the story to
support your answer.
A2: Which word best describes Pablo. Use information from the story to support your answer.
A3: Explain why Pablo is having such a diﬃcult time deciding what to bring for International Day.
B3: If you wanted to show that Pablo is proud of his heritage, which details from the text would you use?
C2: Which part of the story was most interesting or surprising. Use information from the story to support your
answer.
D2: Chose the part of the story that you think was most important. Use details from the story to explain why
you chose this part.
D3: How did Pablo's beliefs guide his actions?
The Remembering Stone by Barbara Timberlake Russell (DRA 34-38)
Ana and her mother live in an apartment in a diverse city. They watch a ﬂock of blackbirds preparing for their
journey south. Ana's mother was born in Costa Rica and dreams of returning someday. Everyone has dreams.
Sophia, Ana's best friend, dreams of becoming an actress. Mr. Nyuyen, the Asian storekeeper dreams of
bringing his family over to live. Mr. Hoﬀer, Mama's boss is a bad tempered man who Mama says has forgotten
his dreams. What is Ana's dream? That night Ana takes out a stone pit from the great volcanoes of Costa Rica
to help her remember her family's land. She places the stone under her pillow and imagines herself as a
blackbird ﬂying straight south to Costa Rica. She pictures the wonderful sounds, smells, and ﬂavors. When she
awakens, she touches the stone and begins to write down everything she can remember. Ana now knows her
dream is to return to visit her grandparents and her beautiful Costa Rica with her Mama. This story is a
celebration of hopes, dreams, and cultural routes. Children of immigrant families will recognize the closeness,
the longing and the loss. The story is sprinkled with Spanish phrases and includes a brief glossary.
A1: What is this story mainly about?
A1: This story is called The Remembering Stone . What could be another title for it? Use details from the story
to support your answer.
A2: How did Ana's feelings change throughout the story? Use information from the story to support your
answer.
A3: What important facts about Costa Rica have you learned from this story?
B3: If you wanted to persuade someone that Costa Rica is a beautiful place, which examples from the story
would you write about?
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B3: You can tell from the information in this passage that Mama longs to return to Costa Rica. Give evidence
to support this conclusion.
C1: Think about what this story says about people in general. In what ways does it remind you of people you
know or have read about? Support your answer with evidence from the story.
C2: Which part of the story do you think was most important? Use information from the story and your own life
to explain why you chose this part.
D1: Imagery is the use of words that make the reader imagine what characters see, hear, taste touch, or
smell. Choose two words or phrases from the text that help you picture Costa Rica.
D2: Using information from the text, write a paragraph that could have appeared in Ana's journal after her
dream.
Super Cilantro Girl by Juan Felipe Herrera (DRA 38-40)
Esmeralda Sinfronteras the young heroin in the story worries when her mother does not return home when
expected. She is detained having crossed the border into Tijuana. Esmeralda carries a bouquet of cilantro
leaves to her room and makes a wish. The next morning she goes to wash her hands and notices that they are
green. Soon her whole body is green like cilantro leaves and she turns into a ﬁfty-foot Super Cilantro Girl. She
now can overcome all obstacles. She is a winning, super-hero in this bubbly tale about a child who rescues her
mother. This book taps into the imagination and addresses the many concerns ﬁrst generation children have
about national borders and immigration status. This is a bilingual Spanish/English text.
A2: Which word would best describes Esmeralda? Use information from the story to support your answer.
A3: Write a brief summary of the story.
A4: If the author had added another paragraph to the story, it would most likely have described the _______.
B3: If you wanted to persuade someone that Esmeralda is a brave, which example from the story would you
write about?
C1: Think about what this story says about people in general. In what ways does it remind you of people you
have read about? Support your answer with evidence from the story.
C2: Which part of the story was most interesting or surprising? Use information from the story to support your
answer.
D2: Using the information in the passage, write a paragraph that could have appeared in Esmeralda's journal.
D3: Why do you think the author chose to make Esmeralda a super hero?
Xochitl and the Flowers by Jorge Argueta (DRA 40-44)
Xochitl (pronounced "tsoa-chee-tal") Flores, whose name means, "ﬂower" misses El Salvador, especially her
family's ﬂower business. The Flores family has moved from their native land to San Francisco. Xochitl and her
parents struggle to make the transition from one culture to another and from a rural to urban environment.
Xochitl is inspired to sell ﬂowers in the city. Then her father ﬁnds an apartment with a garden and the family
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builds a nursery. Most of the story is concerned with its fate at the hands of the unfeeling landlord and the
community support that helps the Flores family keep their nursery. Although the story's conﬂict is far too
easily resolved, its message is the strength of the community and the tale of immigrants adjusting to new
surroundings. This is a bilingual Spanish/English text.
A2: What is Xochitl's main problem in the story?
A2: How did Xochitl's feelings change throughout the story? Use information from the text to support your
answer.
A4: If the Flores family had not been allowed to keep their nursery, do you think Xochitl's feelings would be
diﬀerent at the end of the story? Use information from the story to explain your answer.
B3: Using details from the story, explain why you think the landlord didn't want the nursery?
C2: What information from the text do you think is most important? Use details from the passage to explain
why you chose that information.
D2: Using the information in the text, write a paragraph that could have appeared in Xochitl's journal after the
family opened the nursery.
D3: How did the Flores family's beliefs guide their actions?

Latino Visions: Guided Reading Lessons

The following is a basic outline of a ten-day guided reading lesson. Each of the above books will need to be
read by the teacher and chunked into appropriate parts for discussions and comprehension. Most of the texts
contain glossaries but you may want to review the text for unfamiliar vocabulary. Refer to the above
written/oral response to text to complete the plan.
Day 1 - Whole Class/Before Reading
Materials: chart paper, marker
Objective: The students will build background and create deﬁnitions for the words heritage, culture, and
immigration.
Procedures:
I will spend some time building background with my students discussing the meanings of the terms heritage,
culture, and immigration. We will make lists on chart paper of our discoveries.
Our discussion will begin with a sharing of traditions from our families. What are some of traditions we have on
special holidays? Are their special foods shared at diﬀerent times of the year? Are their special places where
people gather or remember their past? From this discussion we will understand the meaning of heritage. The
children will understand that heritage refers to something which is inherited from one's ancestors and can
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have many meanings including cultural heritage, a nation's historic monuments, museums collections, etc.
and traditions which are customs and practices inherited by our ancestors.
We will continue our discussion and focus on the meaning of culture. We will begin with talking about
American culture. What do we like to do? How do we dress? What are some of our routines? How might other
people in the world be the same or diﬀerent from us? From this discussions we will conclude that culture is the
entire way of life of a particular people, including it's customs, religions, ideas, inventions, and tools.
As we discuss diﬀerent cultures, I will guide our discussion to how the United States is a melting pot of many
diﬀerent cultures because people have come here from all over the world. This will lead to a discussion of the
term immigration. Immigration is the act of relocating to another country or region. An immigrant is a person
who intends to stay long-term (often forever), in contrast to a casual visitor or traveler. I will brieﬂy talk with
the students about the reasons people immigrate without going into too much detail. People immigrate for the
following reasons: economic (to escape poverty, seek prosperity, work to send money back to their
family/friends in their native country, ﬁnd employment, get an education), persecution/oppression (to escape
dictatorship or other unfair government, not allowed to practice their own religion), national disasters
(earthquakes, hurricanes, ﬂoods, tsunami, etc.), personal reasons (to be with a family or loved one, to retire,
for better weather, lower living costs).
Day 2 - Introducing the Text
Objective: The students' curiosity will be aroused and they will build interest for the text.
Materials: Individual texts, Reading Response Journals (notebooks)
Procedures:
The students will be grouped for small-group instruction. The similar reading level, reading behaviors and,
instructional needs, will group them homogeneously. The above books are generally within the range of the
students in my classroom. The guided reading groups have from four to six students and so an equal amount
of that particular text is needed. I will have 5 diﬀerent reading groups. The small-group sessions will last for
20-minute. I will meet with three groups per day, rotating the groups.

· Distribute the book and discuss the cover.
Let's read the title together. What's the setting? Who do you think the main character is?
· Discuss the summary on the book jacket.
What will this book be about?
· Turn to the title page. Have students read the book title and the name of the author and
illustrator. Have them exchange ideas about the illustration.
· Turn to the ﬁrst page of the story. Then encourage further exploration, having students
commenting on the illustrations and the text.
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Open your reading response journals. Write the title, author and today's date. Write your predictions.
Culminating Project Choices
During this two-week period each small group will plan a special presentation of their book for the rest of the
class. They will work on this presentation during center time. The following are presentation choices.

· Group mural - Students will create a mural showing the highlights or sequence of the story.
· Drama - Students will write a script and reenact all or a part of the story.
· Puppet Theater - Students create puppets and use them to tell the story.
· Choral Reading - Students read the story or part of the story aloud for the rest of the class.

Materials: chart paper, mural paper, paint, markers, construction paper, pencils, glue, and Popsicle sticks.

Day 3 - Reading the Text
Objective: The students will read the text orally and silently.
Materials: Individual texts, Reading Response Journals, poster board (optional)
Procedures:

· Have the students read silently to themselves. Have them stop at the designated page you
chose and review what's happened so far. Then, have them continue reading. Invite individual
students to read aloud to you. Provide assistance as needed.
· Have students go back and revise their predictions.
· Have the students locate the state or country in which the story takes place or originates on a
map. Assign the students to draw a map of the country or state in their Reading Response
Journals.An alternative idea would be to assign each group to make a large map on poster board
to share with the class when they make their presentations.

Day 4 - Discussing the Text
Objective: The students show an understanding of the text through discussion and reading response.
Materials: Individual texts, Reading Response Journals
Procedures:
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· Because of the length of the book, you may need to discuss the story in more that one session,
or only discuss certain pages in a small-group session. Make sure students understand the main
idea.
· Assign a written response question to the group or pair the students to work on diﬀerent
questions together.

Day 5 and 6 (if needed) - Continue Reading and Discussing the Text
Procedures:

· Follow the procedures on Day 3 and 4

Day 7 - Follow Up
Objective: The students will make connections to other texts read and read with ﬂuency.
Materials: Individual texts
Procedures:

· Have students reread the book thinking about how it's similar or diﬀerent from other stories
they've read.
· Lead students to realize that, although stories may be about diﬀerent things, they often have
similar structures. Recognizing the structure can help them with comprehension and making
predictions.
· Fluency - Organize students for partner reading. Ask them to decide who will read ﬁrst. Then
have them read alternate pages aloud.

Day 8 -Revisiting the Text
Objective: The students will gain a better insight into the meaning of the text.
Materials: Individual texts
Procedures:

· Have student read the book independently and meet together on several occasions to discuss
the story. Join in the discussion to model eﬀective way to explore literature.
Who is/are the central character(s) of this story? What problem does the main character face?
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What does the main character learn from his/her experience?

Day 9 - Reinforcing the Text
Objective: The students will conclude how characters in the story change.
Materials: Individual texts, chart paper
Procedures:
· Talk about the main character. Have students come up with words to describe the main character and how
he or she changes as the story progresses. Chart ideas.
At the Beginning In the Middle At the End
Day 10 - Whole Group Share/Culminating Activity
Objectives: The small-groups will share their presentations with the rest of the students.
Materials: chart paper, marker
Procedures:

· Each group will prepare a 10-12 minute presentation chosen on Day 2.
· After the presentations the class will compare and contrast the stories.

Notes

1Fountas, Irene C. and Pinnell, Gay Su, Guiding Readers and Writers , (Heinmann, Portsmouth, NH, 2001) 190.
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Torres, Leyla. The Kite Festival . Farrar Straus Giroux, New York, NY. 2004.
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ingenuity and recycled objects they manage to construct a kite so they can join in and win the prize for the most original kite.
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Van Lann, Nancy. The Magic Bean Tree: A Legend from Argentina . Houghton Miﬄin Company, Boston, MA. 1998.
This legend is about a young Quechua Indian boy in South America who sets out on his own to bring back rain to his homeland. He is
rewarded by a gift of carob beans that come to be cherished in Argentina.
Wallner, Alexandra. Sergio and the Hurricane . Henry Holt and Company, New York, NY. 2000.
Sergio, a young boy learns how dangerous a hurricane can be when it comes to his oceanfront home in Puerto Rico.
Williams, Karen Lynn. Tap-Tap . Houghton Miﬄin Company, New York, NY. 1994.
A Haitian mother and daughter have enough money to ride the tap-tap after selling oranges in the market. A tap-tap is a multicolored hand painted truck that picks up passengers and lets them oﬀ when they hang on the side of the vehicle.
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A springboard for cultural reform. AbdulHamid AbuSulayman. The qurâ€™anic worldview.Â Every cultural system is associated with an
underlying worldview that translates into action by a particular mindset. The clearer, more posi-tive, comprehensive, and flexible such a
way of thinking, and the more accurately it reflects its associated cultural system and worldview, the more effective and dynamic it will
be.Â We as Muslims are called upon to instill in our childrenâ€™s minds and hearts a vision of love, dignity, and peace. Despite the
negative intellectual and cultural influences in our modern-day materialistic culture, socio-psychological studies should be under-taken
that reflect the Qurâ€™anic worldview and Muslimsâ€™ central love for God. Free Intermediate English reading texts for EFL and ESL |
B1 and B2 texts with vocabulary guides and exercises for classroom and private study.Â A collection of reading resources mostly about
life and issues in Britain and the United States, in intermediate level English - with word guides, exercises and classroom activities.
Seasonal texts. NEW The tradition of Christmas cards. This article aims at presenting a general understanding of cultural awareness
and surveying different ways through which it can be developed in language instructional materials. Regardless of different points of
view, culture has taken an important place in foreign language teaching and learning studies. Â· Read multi-cultural literature with an
awareness of the individual and the universal. Stage 2: Assessment Evidence. Culminating Assessment.Â This lesson borrows heavily
from the Cultural Conversations unit in SpringBoard English Textual Power. Materials needed: Â· A variety of resource materials for
finding definitions Â· Index cards Â· Contemplating Culture Handout. Key vocabulary: Culture. Knowing and minding the specificity of
another culture is very important and in this case the Lewis model comes in handy. According to the scientist, people from all over the
world can be divided into 3 clear categories, based not on nationality or religion but on behaviour. He named this typologies as linearactive, multi-active and reactive.Â In this way I really act like my group predicts, because in the table above you can read that one
feature of multi-active cultures is impatience. Moreover, Finns are more reserved people while we, Russians, are more emotional. For
example, it's not appropriate here for couples in love to kiss in the streets (at least, I have never seen this), and in Russia the
demonstrations of romantic feeling while they don't cross the verges of reason

